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ABSTRACT 

 

Sustaining the world is no longer an academic interest, or a matter that has been discussed only 

among statesmen in world forums. It has now attracted the attention of corporations and 

institutions of higher learning. Individuals and organizations are increasingly aligning 

themselves with the seventeen (17) Sustainable Development Goals (SDGs) formulated by the 

United Nations. Besides the classroom lectures and in-class discussions, the awareness of 

SDGs could be increased by involving students of higher learning in SDG-related projects. The 

learning-by-doing theory is being operationalized by requiring the undergraduate students to 

identify suitable target facilities and service providers on campus, conduct a study and provide 

recommendations to make these targets SDGs friendly. This paper outlines the process that 

student groups went through to formulate their SDG proposals based on their fieldwork on 

campus.  It also presents select proposals that reflect their alignment with multiple SDG goals. 

Finally, the paper provides some suggestions for other institutions of higher learning to 

consider in contributing toward more sustainable planet earth.    

 

Keywords: Learning Theory, Sustainable Development Goal, Training, United Nations, 

Universal Values  

 

1.0 Introduction 

 

The industrialised and developed world is vulnerable. The world is very vulnerable to  

pollution, climate change, civil wars, political unrests, discrimination, uneven playing field of 

competition and so on (Sam, 2016; Worley & Jules, 2020; Malafry & Brinca, 2022). This 

situation has resulted in severe vulnerability, uncertainty, chaos, and ambiguity (Worley & 

Jules, 2020; Tarkhani, 2021; Lahsen & Ribot, 2022). No humanity would be able to live in this 

situation (Sam, 2016; Worley & Jules, 2020). Everyone is desired for peace, prosperity, and 

justice (Sam, 2016). Thus, the world through the United Nations has collectively formulated 

Millenial Development Goals (MDGs) in 2000, and later revised them to the seventeen (17) 

Sustainable Development Goals (SDGs) (Sachs, 2012; Bexell & Jonsson, 2017; Nelson, 2021; 

Heleta & Bagus, 2021). 

 

The Sustainable Development Goals (SDGs) agenda is a collective agenda. It is not solely for 

the governments to incorporate into major economic and social policies only, but to be 

embraced by everyone as a way of life (Sam, 2016; Worley & Jules, 2020). Individuals, groups 
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and corporations are aligning their goals with the seventeen (17) Sustainable Development 

Goals (SDGs) (Nelson, 2021; Heleta & Bagus, 2021). 

 

The higher education sector is not spared to align the curriculum and co-curriculum with the 

seventeen (17) Sustainable Development Goals (SDGs). In fact, the higher education sector 

has more responsibility to assure sustainability is embraced as shared value, knowledge, 

mindset and attittude (Bien & Sassen, 2020; Heleta & Bagus, 2021; Chankseliani & McCowan, 

2021). The seventeen (17) Sustainable Development Goals (SDGs) cover a wide spectrum of 

academic programs in hard sciences as well as social sciences (Sam, 2016; Nelson, 2021; 

Heleta & Bagus, 2021). The insertion of SDGs as an awareness or as an additional topic is 

inadequate to get the involvement of all students in the execution of the seventeen (17) 

Sustainable Development Goals (SDGs). 

 

The seventeen (17) Sustainable Development Goals (SDGs) are accompanied with the 

UNESCO learning principles, namely learning to know, learning to do, learning to live 

together, learning to be, and learning to become (Delors, 2000; Delors, 2013; Razak, 2020; 

Kommers, 2022). Each learning stage has its own impact on individuals, groups and society. 

Learning to know stops at the cognitive experience and could trigger interest in something but 

do not have any clue on how to do it (Delors, 2013; Razak, 2020; Nelson, 2021; Heleta & 

Bagus, 2021). Even if one knows what and knows what to do, one does not have support and 

continuity without practicing it together with others. More importantly, everyone will be able 

to be activists instead of just passengers.  

 

Every learning requires practice. One may worry about the place to practice (Delors 2013; 

Razak, 2020). In fact, every place is relevant to practicing the seventeen (17) Sustainable 

Development Goals (SDGs) (Chankseliani & McCowan, 2021; Heleta & Bagus, 2021). This 

is the reason the existence of laboratory, incubation, studio, and workshop at every education 

sector (Diaz & Potvin, 2020; Peimani & Kamalipour, 2022). The science lessons are reinforced 

with experiments in science laboratories. Likewise, the science lessons that incorporate the 

seventeen (17) Sustainable Development Goals (SDGs) require social spaces to practice them 

(Delors, 2013; Diaz & Potvin, 2020). 

 

1.1 Research problem 

 

Everyone is aware that the absence of sustainability means everyone has to live with 

vulnerability, uncertainty, chaos and ambiguity (Worley & Jules, 2020; Tarkhani, 2021; 

Lahsen & Ribot, 2022). Practically, no one would desire to live in such a situation (Sam, 2016; 

Worley & Jules, 2020). The world has agreed with the seventeen (17) Sustainable Development 

Goals (SDGs) to achieve peace, prosperity, and justice (Sam, 2016). Even the seventeen (17) 

Sustainable Development Goals (SDGs) received highlights in the media, government policies, 

and advocacy. However, the awareness has no continuity in terms of actions.  

 

No one could achieve sustainability lonely. In fact, the Sustainable Development Goals (SDGs) 

agenda is a collective agenda. It is not worthy for the governments to incorporate the SDGs 

into major economic and social policies only when no one implements as a way of life (Sam, 

2016; Worley & Jules, 2020). Individuals, groups and corporations should align their goals 

with the seventeen (17) Sustainable Development Goals (SDGs) (Nelson, 2021; Heleta & 

Bagus, 2021). However, is everyone really serious about implementing SDGs? In reality, 

everyone is doing at own space and pace without integrating with other individuals and 



Persidangan Antarabangsa Sains Sosial dan Kemanusiaan ke-7 (PASAK 7 2022) 

 – Dalam Talian 22 & 23 Jun 2022 (eISSN 2811-4051) 

 

273 

 

institutions, the impact will be minimum. There is a need to have collective actions with proper 

coordination.  

 

A good civilization is always associated with education. Awareness about the seventeen (17) 

Sustainable Development Goals (SDGs) is nowhere without educating the mass into systematic 

and coordinated actions (Nelson, 2021; Heleta & Bagus, 2021). The education does not go 

beyond engagement with the industry and the community. Education should be education with 

action. Education of human civilization is with action. The mass needs to follow learning 

principles, namely learning to know, learning to do, learning to live together, learning to be, 

and learning to become (Delors, 2000; Delors, 2013; Razak, 2020; Kommers, 2022). 

 

1.3 Research questions 

 

This study focuses on three research problems, namely (a) the awareness about SDGs has not 

been extended to actions, (b) the education-action needs to have collective actions with proper 

coordination, and (c) education with action requires the public to follow learning principles. 

Thus, the research questions are 

 

(a) How could university students translate awareness about the seventeen (17) Sustainable 

Development Goals (SDGs) into actions? 

 

(b) How could university students work in collaboration with the industry and the community 

in implementing the seventeen (17) Sustainable Development Goals (SDGs)? 

 

(c) How could university sustain the engagement with the industry and the community? 

 

1.4 Research objective 

 

This study has two research objectives, firstly to investigate the translation of the seventeen 

(17) Sustainable Development Goals (SDGs) into academic courses and co-curricular 

activities, and secondly to offer a model of sustaining the edu-action of the seventeen (17) 

Sustainable Development Goals (SDGs). 

 

2.0 Literature Review 

 

This section presents a critical review of key constructs of the research, namely sustainability, 

sustainable development goals, SDG higher education, learning theory, and ield training. The 

research uses systematic literature review (SLR) method in the critical review (MacKenzie et 

al, 2012; Brunton & Thomas, 2012).   

 

There are two types of critical reviews, namely traditional narrative literature review (NLR) 

and systematic literature review (SLR) (Brunton & Thomas, 2012). SLR is superior that NLR 

in terms of minimizing biases, preplanned methodology with predefined outcome measures, 

including a set search strategy, defined and comprehensive systematic searching, documented 

with explicit methodology, systematic quality assessment on studies documents, involves a 

team of researchers, use meta-analysis with numerical aggregation data, and conclusion with a 

series of predefined outcomes. SLR emphasises on a clearly formulated question on systematic 

and explicit methods to identify, select, and appraise relevant research. 

 

2.1 Sustainability 
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Literally, sustainability is the ability to maintain something at a certain duration. It is also about 

avoiding the depletion of natural resources so that the future generation will be able to meet 

their need. It is about the ability to live and develop without depleting the natural resources and 

increasing climate change.  

 

Practically, sustainability is the ability to balance the economy (prosperity), with the society 

(peaceful) and the environment (ecologically protected) (Hedstrom, 2018; Cortney, 2015; Polk 

et al 2010; Brundtland Commission, 1987). The issue of sustainability has been formalised in 

Brundtland Commission in 1987. The world needs to sustain the world as human live meeting 

the needs without compromising the ability of future generations. 

 

Sustainability should be incorporated into organizational objectives as triple bottomline, 

namely profit, people, and planet (Hedstrom, 2018). In other words, organizations must achieve 

profit along with the welfare of people and the goodness of the planet earth. By doing so, 

everyone would be able to maintain life and well-being (Cortney, 2015). 

 

In the contemporary economic-pandemic context, UCLA Sustainability 2021 defined 

sustainability as meeting the present needs without compromising future generations to meet 

their needs. According to Diprose et al 2017, sustainability is about achieving a balance of 

three aspects, economic development, environmental conservation, and social justice. 

 

Everyone is not spared from the sustainability responsibility. The higher education sector has 

more responsibility to assure sustainability is embraced as shared value, knowledge, mindset, 

and attitude (Bien & Sassen, 2020). According to United Nations (2018), sustainability should 

be included as literacy or knowledge, mindset and atttitude of the mass.  The high literacy and 

mindset will translate into commitment of the mass population to sustain future (United 

Nations, 2018; Bien & Sassen, 2020). 

 

2.2 Sustainable Development Goals (SDGs) 

 

Sustainable Development Goals are mooted as a mechanism to achieve balance development. 

This is management by objective approach with an emphasis of global governance (Biermann, 

Kanie & Kim, 2017). This global agenda is inclusive (Gupta & Vegelin, 2016). The world 

needs a sustainable development agenda to bring peace, harmony and justice (UNDP, 2015; 

Adelman, 2018). The 17 sustainable development goals (SDGs) have been arranged from the 

basic individual needs to the world’s collective need. There six categories of the 17 SDGs are, 

namely individual/human sustainability, human surrounding sustainability, economic and 

industrial sustainability, human society sustainability, environmental, and institutional 

governance. Table 1 summarizes specific SDGs with the six categories of sustainability 

concern. 

 

Table 1: Specific SDGs with six categories of sustainability - Source: Yusof & Sanusi (2021) 

Individual/human 

sustainability 

Human surrounding 

sustainability 

Economic and industrial 

sustainability 

GOAL 1: No Poverty 

GOAL 2: Zero Hunger 

GOAL 3: Good Health and 

Well-being 

GOAL 4: Quality Education 

GOAL 5: Gender Equality 

GOAL 6: Clean Water and 

Sanitation 

GOAL 7: Affordable and 

Clean Energy 

 

GOAL 8: Decent Work and 

Economic Growth 

GOAL 9: Industry, 

Innovation and 

Infrastructure 
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Human society sustainability Environmental Institutional and governance 

GOAL 10: Reduced Inequality 

GOAL 11: Sustainable Cities 

and Communities 

 

GOAL 12: Responsible 

Consumption and 

Production 

GOAL 13: Climate Action 

GOAL 14: Life Below 

Water 

GOAL 15: Life on Land 

 

GOAL 16: Peace and Justice 

Strong Institutions 

GOAL 17: Partnerships to 

achieve the Goal 

 

 

Eleventh Malaysia Malaysia (11th MP) has mapped the strategic thrusts and 17 SDGs 

(Economic Planning Unit, 2018; Yusof & Sanusi, 2021). The strategic thrusts are (a) enhancing 

inclusiveness towards an equitable society, (b) improving wellbeing for all, (c) accelerating 

human capital development for an advanced nation, (d) pursing green growth for sustainability 

and resilience, (e) strengthening infrastructure to support economic expansion, (f) re-

engineering economic growth for greater prosperity, and (g) transforming public service for 

productivity.  

 

The first strategic thrust, enhancing inclusiveness towards an equitable society, covers seven 

sustainable development goals, namely GOAL 1: No Poverty, GOAL 2: Zero Hunger, GOAL 

5: Gender Equality, GOAL 6: Clean Water and Sanitation, GOAL 7: Affordable and Clean 

Energy, GOAL 10: Reduced Inequality, and GOAL 11: Sustainable Cities and Communities.  

 

The second strategic thrust of improving wellbeing for all covers GOAL 2: Zero Hunger, 

GOAL 3: Good Health and Well-being, GOAL 9: Industry, Innovation and Infrastructure, 

GOAL 11: Sustainable Cities and Communities, and  GOAL 16: Peace and Justice Strong 

Institutions. The third strategic thrust of accelerating human capital development for an 

advanced nation covers GOAL 4: Quality Education and GOAL 8: Decent Work and Economic 

Growth. 

 

The fourth strategic thrust of pursuing green growth for sustainability and resilience covers 

GOAL 6: Clean Water and Sanitation,  GOAL 7: Affordable and Clean Energy, GOAL 12: 

Responsible Consumption and Production, GOAL 13: Climate Action, GOAL 14: Life Below 

Water and GOAL 15: Life on Land. The fifth strategic thrust of strenthening infrastructure to 

support economic expansion covers GOAL 6: Clean Water and Sanitation,  GOAL 7: 

Affordable and Clean Energy, and  GOAL 9: Industry, Innovation and Infrastructure. 

 

The sixth strategic thrust of re-engineering economic growth for greater prosperity, covers 

GOAL 2: Zero Hunger, GOAL 6: Clean Water and Sanitation, GOAL 8: Decent Work and 

Economic Growth, GOAL 9: Industry, Innovation, and Infrastructure, GOAL 14: Life Below 

Water, GOAL 15: Life on Land Justice Strong Institutions, and  GOAL 17: Partnerships to 

achieve the Goal. The seventh transforming public service for productivity covers GOAL 11: 

Sustainable Cities and Communities, and GOAL 16: Peace and Justice Strong Institutions. 

Figure 1 depicts the mapping between Eleventh Malaysia Plan (2016-2020) with the 17 

Sustainable Development Goals. 

 

 

 

 

 



Persidangan Antarabangsa Sains Sosial dan Kemanusiaan ke-7 (PASAK 7 2022) 

 – Dalam Talian 22 & 23 Jun 2022 (eISSN 2811-4051) 

 

276 

 

 

 
Figure 1: Mapping of the SDGs to the Eleventh Malaysia Plan (2016-2020) - Source: 

Economic Planning Unit. (2018) 

 

2.3 SDG Higher Education 

 

The world is not sustainable, not peaceful, and not prosperous. A sustainable, peaceful and 

prosperous world is desired by everyone. Sustainability is the ability to balance the economy 

(prosperity), with the society (peaceful) and the environment (ecologically protected) 

(Hedstrom, 2018; Cortney, 2015; Polk et al 2010; Brundtland Commission, 1987).  

 

The issue of sustainability has been formalised in Brundtland Commission in 1987. The world 

needs to sustain the world as human live meeting the needs without compromising the ability 

of future generations. Sustainability should be incorporated into organizational objectives as 

triple bottomline, namely profit, people and planet (Hedstrom, 2018). In other words, 

organizations must achieve profit along with welfare of people and goodness of the planet 

earth. By doing so, everyone would be able to maintain life and well-being (Cortney, 2015). 

 

In the contemporary economic-pandemic context, UCLA Sustainability 2021 defined 

sustainability as meeting the present needs without compromising future generations to meet 

their needs. According to Diprose et al. (2017), sustainability is about achieving a balance of 

three aspects, economic development, environmental conservation, and social justice. 

 

Everyone is not spared from the sustainability responsibility. The higher education sector has 

more responsibility to assure sustainability is embraced as shared value, knowledge, mindset, 

and attitude (Bien & Sassen, 2020). According to United Nations (2018), sustainability should 

be included as literacy or knowledge, mindset and atttitude of the mass.  The high literacy and 

mindset will translate into commitment of the mass population to sustain future (United 

Nations, 2018; Bien & Sassen, 2020). 

 

2.4 Learning theory 
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Teacher-focused on behaviorism and cognitivism learning theories. Student-focused on 

constructivism and connectivism learning theories (Thomas, Barbas & Schnapp, 2022; Bien & 

Sassen, 2020; Diprose et al, 2017; Polk et al, 2010; Singla, 2019; Grain, 2019). In behaviorism 

learning theory, learners are passive, learn from external processes and need postive 

reinforcement (Bien & Sassen, 2020; Diprose et al, 2017; Polk et al, 2010).  

 

The methods for the behaviorism learning include  lectures, drill, practice, and multiple choice 

tests. This is in contrast to the cognitivism learning theory. In cognitivism learning 

environemnt, learners learnt beyond the external, more internal process, short and long term 

memory, methods are lecture, visual tools, multiple choice & essay assessment (Diprose et al., 

2017; Polk et al., 2010).  The behaviorism and cognitivism are teacher-centred learning, which 

is lack of experiential learning. 

 

For student centred, constructivism and connectivism. Methods of constructivism through 

collaborative group work, peer review, and personal experience (Bien & Sassen, 2020; Diprose 

et al., 2017).  Method of connectivism, learners self-directed learning, sharing content, create 

knowledge collaboration. From theory to practice, requires learners to translate learning into 

action. Any actionable learning requires excitement, concern, verification, analytical, cross-

checking, deliberation, and reflections.  

 

2.5 Field Training 

 

Field training is pragmatic, hands-on and facing reality (Andrews, 2014; Nair, Juvva & 

Nadkarni, 2020; Dash & Roy, 2019).  The field training is experiental-based and student 

centred (Bien & Sassen, 2020; Diprose et al, 2017). 

 

The field training is an experiential learning, but it requires detail recording and documentation 

(Nigudkar, 2020). In assuring the experiential learning outcomes, guidelines for fieldwork 

implementation and evaluation are required (Kumari, 2019).  In fact, learners are required to 

make reflection of what heard, saw and made sense (Garain, 2019). 

 

The field training allows for more chances to align with 17 sustainable development goals. The 

spirit in co-creation and co-production manifests unity (Dash & Roy, 2019; Augusdinata, 2022; 

Aubrey & Riley, 2022).  

 

Based on the critical literature review, the study argued that the sustainable development goals 

have reached awareness and education stages, but not ‘edu-action,’ which is the actions to 

attain SDGs through educational community and industrial engagement.  

 

The 17 sustainable development goals have been accepted as universal and collective goals 

with willingness and ability. Acceptance requires continuous awareness and education.  

Awareness refers to the acceptance in cogitive and affective about some issues or situations. 

However, the awareness is unable to trigger actions to address the deficiencies. Awareness 

needs education to generate education-actions (Bien & Sassen, 2020; Diprose et al, 2017; Dash 

& Roy, 2019).  

 

Ultimately, everyone will be able to contribute to the SDGs as ‘edu-action’ projects.  All these 

variables can be summarised in a conceptual framework. Figure 2 shows the conceptual 

framework of the research.  
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Figure 2: Research Conceptual Framework 

 

3.0 Research Methodology 

 

There are 35 students who studied the principles of management. Majority are first-year 

students of economics and 10% of them belong to other programs with a minor in business. 

This is the major assignment of the course which constitutes 50% of the total marks. The 

assignment is called  “LEAD THE WORLD”, aligning between IIUM leading the way leading 

the world tagline and 17 Sustainable Development Goals.  

 

The main research method used in this paper is of case study method from the qualitative school 

of thought. A qualitative case study is a research methodology in qualitative school to explore 

a phenomenon through various data sources (Merriam, 1988; Stake, 1995; Yin, 2015; Yazan, 

2015). The process includes plan, design, prepare, collect, analyse and share (Yazan, 2015). 

 

In the briefing kit provided to the students, it was stated that this assignment is to instil two 

categories of skills in students i.e. (i) technical skills – critical thinking, analytical, and video-

making skills; (ii) soft skills – teamwork, communication, leadership skills, and moral skills. 

Students will conduct an analysis of the current issues being faced in the world today and 

propose a solution(s) to one selected problem of your choice in order to change and lead from 

a non-Sejahtera and nonsustainable situation to a sejahtera and sustainable world. Razak 

(2020) defines sejahtera a balanced of human physical, emotion, intellect, and spiritual. The 

imbalance of human faculties will result in non-Sejahtera. This assignment requires students 

to demonstrate their learning experience (related to the analysis and solutions) in any creative 

5-minute video. The objective of this assignment is to create awareness in the students about 

the current global situations, and provide them with the opportunity to realise that they have 

the ability to change the world.  

 

Each group comprises 2-3 members. Each team will select a team leader. The leader will decide 

the roles of other members. Each team must select a particular problem/issue being faced in 

the world today that is not sejahtera and not sustainable. A team is not allowed to choose the 

same problem. Each team will submit a proposal form. The proposal will be approved by the 

lecturer before the team can proceed to the next steps until the creative video is made available. 

 

Each team will prepare a creative video on the analysis of the problem/issue, which would 

include discussions on the issue, suggestions by the team on potential solutions for the 

problem/issue, and some discussion on the Islamic perspective related to the issue discussed. 

Sustainable Development 

Goals (SDGs) 

Awareness 

Education 

Edu-Actions 
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The solutions for the problem/issue should also be explained using Management theories and 

perspectives. 

 

The duration of the project is 14 weeks. The project goes through three stages (30%, 50% and 

80%), a five-minute YouTube video, and a reflection of the project report.  

 

4.0 Findings 

 

This section presents the 13 proposals from a class of 35 students in principles and practice of 

management course. This course is a required course for all economics and management 

sciences students. This management course introduces students to the management 

fundamentals and functions of planning, organising, leading, and controlling.  Students are 

exposed to the overall concepts of management behaviour in order to prepare them to best meet 

the challenges of managing organisations and coping with forces of the external environment. 

 

There are three course learning outcomes for this course students should be able to (a) describe 

management principles, practices, concepts, and theories from contemporary and Islamic 

perspectives, (b) to apply managerial concepts in analysis of case studies and projects, and (c) 

to develop team building skills related to working as part of a management team in group 

assignments and projects. Table 2 summarises course learning outcomes, assessment methods, 

and assessment marks for this principles and practice of management. 

 

Table 2: Course learning outcomes, assessment methods, and assessment marks for this 

principles and practice of management 

No. Course Learning Outcomes 
Assessment 

Methods 

Assessment Marks 

1 

Describe management principles, practices, 

concepts and theories from contemporary and 

Islamic perspectives. 

Quiz & Final 

Examination 

Quiz:  10 

Final Exam: 40 

2 
Apply managerial concepts in analysis of 

case studies and projects. 

Case report & 

Assignment 

Progress report: 10 

Reflection: 10 

3 

Develop team building skills related to 

working as part of a management team in 

group assignments and projects. 

Assignment You Tube Video: 

30 

 Total Marks  100 

 

The course allocates 50% marks on the project. The marks are distributed into a progress report 

in three stages (10%), a five-minute YouTube video (30%), and a reflection of the project report 

(10%). The total student learning time for this course is 120 hours of student learning time 

(SLT). In other words, students should spend minimum 60 hours for this project. 

 

Students spent 42 hours in 14 weeks for face-to-face lectures or known as guided learning SLT 

(42 hours). All assignments are categorised as independent learning SLT (78 hours). Table 3 

summarises the topics. 

 

Table 3: Course content, guided learning SLT and independent learning SLT 

 

Week 

 

Course Content 

Guided 

Learning 

SLT 

Independent 

Learning 

SLT 
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1 Chapter 1: Managers and You in the Workplace 3 5 

2 Management History Module 3 5 

3 Chapter 2: Making Decisions 3 5 

4 Chapter 3: Managing of the External Environment and 

Organization’s Culture   

3 5 

5 Chapter 5: Managing Diversity 3 5 

6 Chapter 7: Managing Social Responsibility and Ethics 3 5 

7 Chapter 8: Foundations of Planning 3 5 

8 Chapter 9: Managing Strategy 3 5 

9 Chapter 11: Designing Organizational Structure 3 5 

10 Chapter 13: Managing Groups and Teams 3 5 

11 Chapter 14: Managing Communication 3 5 

12 Chapter 16: Motivating Employees 3 5 

13 Chapter 17: Being an Effective Leader 3 5 

14 Chapter 18: Monitoring and Controlling 3 5 

Final Examination  8 

Total 42 78 

 

4.1 Proposal Submission 

 

There are 13 project proposals submitted by 13 groups from a class of 35 students in  principles 

and practice of management course. Each project proposal is aligned with 17 sustainable 

development goals (SDGs).  

 

The location of the project is within the campus. Most of the specific locations are located at 

the accommodation dormitory (Mahallah). The focus of the project is on free food, a healthy 

life style, and a meaningful life.  Table 4 lists the 13 project proposals. 

 

Table 4: 13 Project Proposals 

Group Project SDG No 

1 Part time job no hassle 8  

2 Friday Free Food @ SHAH Masjid 2 

3 Healthy Life @ Halimah 3 

4 Declutter Paper @ Ruqayyah Block C 12 

5 Drying Racks @ Ruqayyah Block E 3 

6 Online Kindness @ IIUM 4 

7 Advocate Recycling Habit @ Mahallah IIUM 4 & 13 

8 Affordable & Healthicious @ Nusaibah 3 & 12 

9 Stay Clean @ Asiah G-L3 3, 6 & 13 

10 IIUM Minimizing Junk Nusaibah G2.6 Asiah G3.5 Ali 

E2.2 

3, 12, & 13 

11 Sejahtera Umbrella @ KENMS IIUM 3 

12 Clean Toilet @ Mahallah IIUM 6 

13 Sejahtera Time 3 & 4 
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All the venues of the projects are located within IIUM campus. Masjid Sultan Haji Ahmad 

Shah (SHAH), Mahallah Halimah, Mahallah Ruqayyah, Mahallah Nusaibah, Mahallah Asiah, 

Mahallah Ali. The specific location within a Mahallah (dormitory) consists of the 

accommodation dormitory rooms, washrooms, café, and compound.  

 

In terms specific sustainable development goals, most of the projects matches SDG Goal No 3 

Good Health and Well-being, Goal No 4 Quality Education, Goal No 12 Responsible 

Consumption and Production, Goal No 13 Climate Action, Goal No 14 Life Below Water, and 

Goal No 15 Life on Land.  

 

In the reflections, the students have been asked the managerial concepts such as managerial 

functions, roles, skills, scopes and depth, and also the experience of teamwork in doing the 

projects.  The students applied managerial roles, skills, and functions.  Table 5 shows the 

application of managerial functions for each component of the project.  

 

Table 5: Application of managerial functions in the project 

Managerial Functions Proposal Progress YouTube Reflections 

Planning Set goal 

Formulate 

strategies 

Develop 

plans 

 

   

Organizing Determine 

tasks & 

scope 

Assign 

tasks to 

members 

   

Leading  Reminders 

Study Circle 

Shared leadership 

  

Controlling  Concurrent control to meet 

Progress 1, 2, and 3 

Available 

and 

accessible 

Feedback 

control 

 

However, in the reflection, students said that they have to use a lot time in doing the fieldwork. 

The allocation of 60 student learning time (hours) for this project is not adequate. In addition, 

almost various courses are aligning all assignments with 17 sustainable development goals.  

The students suggested this to be made a major project in the university that involves all 

students.  

 

5.0 Discussions 

 

Not all students are fully aware awareness of the 17 Sustainable Development Goals (SDGs). 

However,  they could learn swiftly through interactions with students who have passion in 

sustainable development activities. From awareness to education, the process should 

complement awareness and education (Radwan & Khalil, 2021; Yusof & Sanusi, 2021).  There 

is a need for passion in sustaining the project (Leiba-Brondo et al., 2022; Chaleta et al., 2021). 

Figure 3 shows the presence of the heart (love and care symbol) in edu-actions.  
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Figure 3 the presence of heart (love and care symbol) in edu-actions 

 

5.1 Recommendations 

 

Awareness is limited to surface advocacy and campaigns. It has to be moved from mere 

education to education with action. Incorporating SDGs in individual courses seems redundant. 

The students would be doing more or less the same projects for multiple courses. A more 

practical alternative is the University should have one common or big project that can serve 

the SDG application in all courses in the university. In this way, the whole University can share 

the resources.  

 

6.0 Conclusion 

 

The edu-action of 17 sustainable development goals in courses in the university is a practical 

initiative to develop, maintain and sustain the actions of the SDGs. Individuals and 

organizations can align themselves with the seventeen (17) Sustainable Development Goals 

(SDGs) formulated by the United Nations. Besides the classroom lectures and in-class 

discussions, the awareness of SDGs could be increased by involving students of higher learning 

in SDG-related projects. The learning-by-doing theory is being operationalized by requiring 

the undergraduate students to identify suitable target facilities and service providers on campus, 

conduct a study and provide recommendations to make these targets SDGs friendly.  
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